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Abstract
The teaching/learning has changed over the past three decades and assessment musn´t be seen as just a 
means of testing learners´ achievement and promotion. This type of evaluation helps students get more 
involved in their learning and provides teachers with useful information as the basis for instructional plans 
and pedagogical practices. It is a way of diagnosing the students´ strengths and weaknesses so that class 
procedures are directed to include activities in which students measurable outcomes are collected in a 
portfolio that include all types of learning/assessment procedures aiming to match the students´ cognitive, 
affective and psychomotor domains, to define objectives, planning, instruction and active participation in 
the process, deconstructing, constructing and reconstructing knowledge. 
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Resumo
O ensino/aprendizagem tem mudado nas últimas três décadas e também a avaliação que não deve ser vista 
apenas como uma forma de testar os alunos e promovê-los, mas ajudá-los a se envolver no processo de 
aprendizagem, e que forneça ao professor informações para o  planejamento de instrução e práticas 
pedagógicas. É um diagnóstico dos pontos fortes e fracos do aluno que direciona  a  sala de aula  para a 
avaliação através de atividades reunidas em portfólio, incluindo todas as ações do processo ensino/
aprendizagem, visando atender às necessidades dos domínios cognitivos, afetivos e psicomotores do aluno, 
definir objetivos, planejamento e instrução, o envolvimento do aprendiz em sua aprendizagem e a  
avaliação, desconstruindo, construindo e reconstruindo o seu conhecimento.
Palavras-chave
avaliação, processo, diagnóstico,  portfólio, conhecimento.
Resume
L'enseignement et l'apprentissage a changé au cours des trois dernières décennies et l'évaluation ne devrait 
pas être considérée simplement comme un moyen de tester les étudiants et les promouvoir, mais de les 
aider à s'engager dans le processus d'apprentissage et de fournir des informations à l'enseignant pour la 
planification de pratiques d'enseignement et de l'enseignement. Il s'agit d'un diagnostic des forces et 
faiblesses de l'élève qui dirige la salle de classe pour l'évaluation à travers des activités regroupées dans le 
portefeuille, y compris toutes les actions du processus d'enseignement / apprentissage, pour répondre aux 
besoins du domaine cognitif, affectif et psychomoteur de l'élève, fixer des objectifs, planification et 
l'enseignement, la participation des étudiants dans la déconstruction, reconstruction et la construction de 
leurs connaissances.
Entrée lexicale
évaliation, processus, diagnostic, portefeuille, connaissances.
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La enseñanza/aprendizaje ha cambiado en las últimas tres décadas así como la evaluación que no debe ser 
mirada solamente como una forma de testar los alumnos y promoverles, sino de ayudarles a involucrarse  
en el proceso de aprendizaje, y que ofrezca al profesor informaciones para el planeamiento de instrucción y 
prácticas pedagógicas. Es un diagnóstico de los puntos fuertes y  débiles de los alumnos que direcciona el 
aula para evaluación desde actividades reunidas en portfolio, incluyendo todas las acciones del proceso 
enseñanza/aprendizaje visando atender a las necesidades de los dominios cognitivos, afectivos y 
psicomotores del alumno, definir objetivos, planeamiento e instrucción, el desarrollo del aprendiz en su 
aprendizaje y  la evaluación, destruyendo, construyendo y reconstruyendo su conocimiento.
Palabras llave
evaluación, proceso, diagnóstico, portfolio, conocimiento.
Assessment
The literal meaning for assessment comes from Latin root assidere that means to sit beside or sit with. 
Applying this term to educational purposes we can understand assessment as verifying how much of a 
specific type of knowledge a learner has acquired. It can be understood as observing, describing, collecting, 
recording, scoring, and interpreting information about a learner. . 
The terms testing, examination, measurement, assessment and evaluation may seem similar and 
confusing, but when  we think of education these terms get specific meanings for those who are involved in 
a teaching/learning process no matter the type of knowledge underlying the target process. 
To be more specific, while we define testing as measuring a sample of knowledge, for example, we can 
define assessment or evaluation as the process of attaching value judgments to performance. So, 
assessment or evaluation is a much more comprehensive and inclusive term than measurement or testing. 
Researchers such as Jack C. Richards and Willy A. Renandya(Methodology in Language Teaching: An 
Anthology of Current Practice, 2002, p.335), have brought to discussion important aspects authentic or 
alternative assessment, as it is known,  involves asserting that, “In recent years, there has been a growing 
interest in the application of assessment procedures that are radically different from traditional forms of 
assessment.”
In this sense, alternative assessment is seen as part of the teaching/learning process instead of being 
considered as an instrument for measuring achievement. It involves not only well planned instruction, but 
also intense participation of students in their own learning process.
Assessment may indicate how well individuals have performed in the sense of educational goals as well as 
weaknesses, their needs in terms of knowledge concerning the target subject. It may indicate that 
educational objectives must be reviewed and/or if the leaning experiences need to be modified so that the 
educational goals may be reached. It should also provide a motivational component for student learning as 
well as food for thought concerning reflective teaching.
Thus, the assessment of student learning requires the use of a number of techniques for measuring student 
achievement and it goes beyond just using a set of procedures. It is a process that begins with the 
identification of learning goals and ends with a judgment concerning the extent to which those goals have 
been stained. Assessment has to be focused on well defined and valid objectives with some definite and 
desired outcomes in view. It is not simply giving students tests and assigning them grades. That´s why 
Gronlund(2006, p. vii), agrees that…
Assessment  of  Student  Achievement emphasizes the principles and practices of 
achievement assessment that contribute to more effective classroom instruction and 
improved student learning.
Since learning must be the main goal of education, evaluation or assessment must be, before anything else, 
used for learning even though it has, above all in our educational system, the purpose of summative 
assessment, the evaluation of knowledge achievement.  Summative assessment focus mainly on a final 
measure of what was taught during a specific period of time, teaching/learning unit or a complete course 
and it is in the form of written exams.
In a more traditional view of the teaching/learning process assessment is also seen as formative which 
plays the role of assessing learners during instruction in a broader way, focusing on both formal and 
informal  aspects concerning the learning process. 
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curriculum or the emphasis he/she is giving to certain curriculum content or lesson elements when 
necessary, and it must be taken as an important role in the teaching/learning process since it may motivate 
and direct learning.  Students, in general,  need and take advantage of their learning feedback .
Most important, alternative assessment provides alternatives to traditional testing 
in that it (a) does not intrude on regular classroom activities; (b) reflects the 
curriculum that is actually being implemented in the classroom; (c) provides 
information on the strengths and weaknesses of each individual student; (d) 
provides multiple indices that can be used to gauge student progress; and (e) is 
more multiculturally sensitive and free of norm, linguistic, and cultural biases 
found in traditional testing. (ANA HUERTA-MACÍAS, apud JACK C. RICHARDS/
WILLY A. RENANDYA, 2002,  p. 339)
Diagnostic Assessment
With a view to development, the teacher must adopt assessment procedures that may work as  tools that 
may be used  not only as achievement measure, but  mainly to increase learning opportunities. In this 
sense, to help progress occur, the identification of learning needs is necessary at the beginning of the 
teaching-learning cycle – diagnostic assessment.
This type of assessment will provide the teacher with an understanding of the prior knowledge and skills a 
student brings to the classroom the same way it provides the teacher with some information concerning a 
student´s strengths and weaknesses. Effective diagnostic assessment improves learning and teaching. It 
involves basically the basic four components of  assessment -  articulation of purposes for assessing, 
identifying and collecting relevant information, analyzing and interpreting information and then making 
decisions. 
Diagnostic assessment aims especially at identifying learners´ strengths and weaknesses so that teachers 
can adjust instruction and curriculum in the sense of achieving the defined goals. It may engage students 
with mechanisms that increase class participation conducive to positive outcomes. Hence formative 
assessment may provide teachers with plenty of information that may show to what extent students have 
achieved the intended outcome. H. Jerome Frieberg and Amy Driscoll(2005, p. 425), say that…
Using both formal and informal diagnostic assessments in your planning process 
will give you a complete picture of student readness and interest for your teaching. 
Diagnosis doesn´t have to stop once plans are complete. Effective teachers continue 
to diagnose student understanding and interest throughout each lesson or unit of 
teaching. This ongoing assessment during teaching is called formative assessment.
Learners should experience this initial assessment as a positive and motivating experience, taking into 
consideration that they need to be aware of their existing weakness so that they can set goals for their own 
development.  As to the teacher, he/she must determine what program plans and/or modifications are 
required to meet the needs of individuals or groups of students.
Taking into account learners´ strengths and weaknesses it becomes easier for the teacher to modify course 
or develop a curriculum that may provide equal opportunities for all in the learning process. In doing so, 
the teacher will be able to determine which teaching strategies, not only assessing procedures, will be more 
conducive to successful outcomes. Yet Amy Driscoll (2006, p.5) when talking about the outcomes of the 
teaching/learning process says “The connection between assessment and pedagogy and curriculum 
reduced the original resistance and  strengthened the engagement.”
Towards a New Paradigm
The traditional view of evaluating has changing the same way the approaches to teaching have mainly from 
the late 1990s to the present days. In this sense a new paradigm has placed the old format when pencil and 
paper had their role. Instead of just assessing student achievement of learning at the present there is a new 
perception – assessment for learning. Thus, the main objective of assessment turned from measuring, 
classifying to integrating planning and instruction towards the desired outcome – learning. 
Escola Superior de Educação de Paula Frassinetti  
Caderno Variæ
3Taking learning as the goal of teaching formative and summative assessments gave room to alternative 
assessment which may cover all forms of assessment depending on the objective set   along the teaching/
learning process. 
Alternative assessment requires from both teacher and students reflective attitude conducive towards more 
challenging, varied tasks that have as the main aim to assess performance of the target knowledge. Even 
though both formative and summative assessments may be used to inform teachers as well students about 
the effectiveness of the teaching/learning process, alternative assessment is much more student-centred 
allowing more realistic adjustments that may help teachers and students achieve their goals - assessment 
of  learning  and  assessment  for leaning as well.
Portfolio Assessment
In the sense of putting together curriculum, instruction, learning and assessment in a more effective way,   
a combination of procedures and instruments may show  their  efficacy in terms of  effective learning – 
portfolio assessment.
Portfolio assessment is a collection of student work that show how much they have achieved tasks along a 
certain period. The portfolio is viewed as a comprehensive assessment procedure of a  student´s overall 
achievement. It provides the students with an opportunity to participate in their assessment process and to 
reflect on what they have learned. It also provides evidence of learner effort and helps students become 
more autonomous and can foster their reflective capacity and help them to self monitor their own learning 
as well. It has clear validity besides all mentioned benefits. 
An effective approach to using portfolio assessment must contemplate both formal and informal 
assessment techniques, focus on both the processes and products of learning. It also must seek to 
understand student development in the cognitive,  metacognitive, and affective domains and  must  
contain both academic and informal development of the student concerning the target  type of knowledge 
as well.
A portfolio is a collection of student work that has been selected and organized to 
show student learning progress (developmental portfolio) or to show samples of the 
student´s best work(showcase portfolio). A common practice is to use the 
developmental portfolio throughout an instructional program and the showcase 
portfolio at the end.(GRONLUND, 2006, p. 156)
All kinds of educational assessment must be student-centered since the objective of teaching is the learner. 
In this sense, a portfolio meets this characteristic and provides a more accurate range of information about 
the student´s  development. To do so a variety of activities and tasks must be assigned to cover all areas of 
specific types of knowledge. To accomplish that students play an important role and the teacher must make 
them aware of their responsibility in the learning process what makes students step forward as 
independent learners.  Alternative assessment be motivating since students  always receive feedback about 
their learning, informing them about their development. According to Freiberg and Driscoll (2005, P.427, 
apud  CHAPPUIS & STIGGINS, 2002, p. 42) “ Assessment can be a powerful learning tool that promotes 
and supports learning and has the potential to motivate students.”
Bloom ´s Taxonomy as it Applies to the Assessment Options for Cognitive Domain, 
Affective Domain and Psychomotor Domain – a basis for the new paradigm
Each evaluation or assessment procedure of an individual or group must be based on certain well defined 
and valid objectives with some definite and desired outcomes in view. In this sense, a very forward step in 
providing a  framework for identifying and preparing instructional objectives, instructional activities and 
assessment methods happened with the  publication of Benjamin Bloom´s Taxonomy of Learning 
Domains – Cognitive, Affective and Psychomotor (1956).
Bloom believed that education should focus on the mastery of subjects and the promotion of higher forms 
of thinking than just transferring facts. He argued that most teaching tends to be focused on fact-transfer 
and information recall. Bloom´s Taxonomy describes a three-domain structure which explain knowledge, 
attitude and skills structure of learning concerning  method and evaluation. According to Mary Forehand
(Bloom´s Taxonomy Original and Revised in Emerging perspectives on learning, teaching and technology, 
2005, p.3)…
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cognitive levels of complexity. Throughout the years, the levels have often been 
depicted as a stairway, leading many teachers to encourage their students to "climb 
to a higher (level of) thought."
Bloom´s Taxonomy provides an excellent structure for planning, designing, assessing and evaluating 
learning effectiveness. It explains how a piece of new knowledge combines with the existing ones and 
results something newer. It goes from deconstruction to reconstruction of knowledge. In Bloom´s view, a 
domain can be understood as a category and the three domains or categories. These domains encompass 
the following concepts:
Cognitive Domain – intellectual capability – knowledge or “think”
Affective Domain – feelings, emotions and behavior – attitude or “feel”
Psychomotor Domain – manual and physical skills – skills or “do”
To be effective all three domains must be in close harmony, but each category must be mastered before 
progressing to the next. The learner should benefit from development of knowledge and intellect – 
Cognitive Domain, attitude and beliefs – Affective Domain, and the ability to put physical and bodily skills 
into effect – to act – Psychmotor Domain. Each of the domains has a detailed structure as follows.
The Cognitive Domain 
Knowledge - recall or organize information
1. Comprehension – understand meaning, restate data in one´s own words, interpret
2. Application – use or apply knowledge, put theory into practice, use knowledge in response to real
circumstances
3. Analysis – interpret elements, organizational principles, structure, construction, internal relationships
– quality, reliability of individual components
4. Synthesis – develop new unique structures, systems, models, approaches, ideas – creative thinking,
operations
5. Evaluation – assess effectiveness of whole concepts, in relation to values, outputs, efficacy, viability –
critical thinking, strategic comparison and review – judgement relating to external criteria
The Affective Domain
1. Receive – open to experience, willing to hear
2. Respond – react and participate actively
3. Value – attach values and express personal opinion
4. Organize or Conceptualize values – reconcile internal conflicts – develop value system
5. Internalize or characterize values – adopt belief system and philosophy
The Psychomotor Domain
1. Imitation – copy action of another – observe and replicate
2. Manipulation – reproduce activity from instruction or memory
3. Precision – execute skill reliably, independent of help
4. Articulation – adapt and integrate expertise to satisfy a non-standard objective
5. Naturalization – automated, unconscious mastery and related skills at strategic level
Observing  that  Bloom's Taxonomy has stood the test of time Forehand(2005,p.3), says that… 
Due to its long history and popularity, it has been condensed, expanded, and 
reinterpreted in a variety of ways. Research findings have led to the discovery of a 
veritable smorgasbord of interpretations and applications falling on a continuum 
ranging from tight overviews to expanded explanations. Nonetheless, one recent 
revision (designed by one of the co-editors of the original taxonomy along with a 
former Bloom student) merits particular attention. 
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evaluating teaching and learning effectiveness. Bloom´s framework for learning takes into account what 
should be taught and how and  its  objectives define and classify the expected learning in terms of 
observable student behavior. 
The Taxonomy can help teachers select instructional activities that can best achieve objectives. It also helps 
teachers shift their focus from the activities themselves to the intended learning outcomes of these 
activities as well as  to open up possibilities for all aspects in instruction – from variety of methods and 
activities to program or syllabus and assessment. According to Bloom, the main concern must be not what 
students are doing during an activity, but what they are learning from it.
Thus, in Bloom´s point of view, the instructional objectives describe the intended learning product and the 
instructional activities are designed to provide the relevant learning, and the assessment instruments 
provide evidence of the extent to which the intended learning outcomes have been achieved.
Teaching and Assessment Challenges – the new paradigm
Therefore, taking into consideration that the teaching/learning process must consider above all learners´ 
needs and their cognitive, affective and psychomotor domains,  teachers and schools must focus their work 
on practices that have as a starting point the developing of a curriculum that praises mainly  these aspects  
acquiring knowledge involves. Teachers and schools must make use of procedures that integrate 
instruction with a system of integrated assessment that collect multiple evidences of the learners´ 
knowledge through socio-constructivist approaches and pedagogies which encompass  a close relation 
between instruction, learning and assessment itself. 
These approaches cannot leave aside the understanding of that the diagnostic assessment must be valued 
and done before anything else concerning the actions to be taken, so that the desired outcome may happen 
entirely from all  types of  learners  with different needs and purposes since the learners´ previous 
knowledge is taken into consideration.  
There is also potential for improved goal development and a refocusing of 
individualized plans on curriculum and instruction, for increased use of 
instructional accommodations, for better use of classroom time, for increased use of 
alternative assessment, and for more meaningful grades, certificates, and 
promotion. ( FREIBERG  and DRISCOLL, 2005, p. 446)
Therefore, classroom procedures used by teachers must be inclusive,  providing students with plenty of 
opportunities to enhance their confidence and autonomy conducive to  performing the target  knowledge 
effectively and appropriately in order to make them feel  they are meeting their objectives, among them,  
being assessed and getting promoted. The same way concerning the developing of their thinking ability, 
thinking critically about the object of learning as pointed out by Edgar Morin (1999, p.11), “Learning about 
learning, which includes integrating the learner into his knowledge, should be recognized by educators as a 
basic principle and permanent necessity.” 
Finally, to move from traditional assessment procedures towards a new paradigm that proposes an 
integrating multi-focused teaching/learning process. This process in which learners are active participants
´attention must be drawn by teachers in the sense of observing how students develop the new knowledge, 
how they connect the old and the knowledge.  Instruction must contemplate all types of learners relying on 
the various dimensions of individual mental ability  to operate effectively in life. 
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